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This chapter outlines the role of the Board of Governors of a grant-aided school in relation to the promotion of equality, diversity, good relations and Targeting Social Need. 

The Role of the Board of Governors
The role of the Board of Governors is to promote equality, diversity, good relations and to comply with education, employment legislation, anti-discrimination, human rights and equality legislation that affect its statutory duties.
Section 75 and the Equality Duties

5.1.	While schools are not directly subject to equality duties, contained in Section 75 of the Northern Ireland Act 1998, all designated Public Authorities (including the Council for Catholic Maintained Schools, the Department of Education and the Education Authority) are obliged to have:

(1)  due regard to the need to promote equality of opportunity between persons of:
· different religious belief, political opinion, racial group, age, marital status or 
sexual orientation;
· between men and women generally;
· between persons with a disability and persons without; and
· between persons with dependants and persons without. 

(2)   regard to the desirability of promoting good relations between persons of different       
(3)   religious belief, political opinion or racial group.

All policies, guidance etc., from designated Public Authorities are developed/revised within the context of the equality duties.  Schools, when implementing such policies or following such guidance, should be aware of this context.
Anti-Discrimination

5.2.	It is unlawful for schools to discriminate on any of the following grounds:

· Gender/sex;
· Sexual orientation;
· Race; or
· Disability. 

On the above grounds, there is also a general duty that there must be no discrimination in the provision of school facilities.
Community Relations, Equality and Diversity

5.3.	The Department introduced its Community Relations, Equality & Diversity in Education (CRED) policy in 2011 Community Relations, Equality and Diversity Policy | Department of Education (education-ni.gov.uk)  which aims to enhance relations by educating young people and equipping them with the skills to value difference, and to develop self-respect and respect for others, applicable to all groups identified in Section 75 of the 1998 Northern Ireland Act. 
Shared Education 

5.4.	Linked closely with CRED policy, Shared Education provides opportunities for children and young people to learn with (and about) their peers from different backgrounds. Please see Chapter 24 for further detail. 
Inequalities in Education

5.5.	Both A Fair Start[footnoteRef:1] and the ETI publication Stepping Up and Stepping Forward: A Series of 10 Learning Insights acknowledge efforts in supporting learners affected by socio-economic disadvantage and success in closing attainment gaps. [1:  A Fair Start Report Page v] 


5.6.	The Equality Commission for Northern Ireland in Key Inequalities in Education: Statement while welcoming progress in advancing educational outcomes (and recognising the role of educational, home and community environments in advancing outcomes) also state the need for further work and identified six key inequalities in education: 

1. Bullying, including prejudice-based bullying, in schools;

2. Males continue to have lower levels of attainment than females, beginning in primary school and continuing throughout schooling to GCSE and A Level. Fewer male school leavers enter higher education than do females; 

3. Protestants continue to have lower levels of attainment than Catholics at GCSE, GCSEs including English and Maths, and A Level. Fewer Protestant school leavers enter higher education than do Catholics;

4. There is persistent lower achievement and lack of progression to further and higher education of school leavers entitled to free school meals, particularly Protestants, notably Protestants males;

5. Children from the Traveller community and Roma children have some of the lowest levels of attainment of all equality groups; and

6. Students with special educational needs (SEN) or a disability have lower attainment levels than students without any SEN or disability and are less likely to go on to higher education.

5.7.	Other educational disparities exist such as the low number of female pupils taking ICT/software qualifications. In post-primary schools, from 2015-16 to 2019-20, there was a reduction of approximately 64% of female pupils taking the CCEA GCSE Digital Technology (from September 2016) in comparison to the previously offered ICT qualification. In further education colleges, over the same period, the number of females studying qualifications in ICT decreased by around 40%.

5.8.	Further details of the challenges identified by the Equality Commission can be found in education policy priorities and recommendations. Publications produced by Statistics and Research Team on behalf of the Department can be found at 
https://www.education-ni.gov.uk/topics/statistics-and-research-1

5.9.	The Education Authority have developed an Audit of Inequalities, which is a comprehensive research document highlighting the key inequalities faced by children and young people in education. This document can be found at https://www.eani.org.uk/about-us/equality
Covid-19 and Education

5.10.	The Covid-19 pandemic caused extensive disruption to education and training across the world. International research evidence suggests that despite provision of remote learning, students experienced significant learning losses due to school closures and a reduction of in-school instruction time. There is both an absolute reduction in learning levels and less progress than would be expected in a typical year[footnoteRef:2].   [2:  See AQW 28667/17-22] 


5.11.	The Northern Ireland Commissioner for Children and Young people’s report 
A New and Better Normal: Children and Young People’s Experiences of the Covid-19 Pandemic (NICCY. 2021) details the significant, negative impact of the pandemic on the health and wellbeing of particular children.  

5.12.	The Equality Commission’s Covid 19 education recommendations can be found in    COVID-19 and Education 
Targeting Social Need

5.13.	The Department of Education currently provides more than £70m of Targeting Social Need (TSN) funding to schools each year. This is allocated as part of core school budgets, in recognition of the additional challenges and costs involved in supporting children and young people from disadvantaged backgrounds as well as those at risk of educational underachievement.

5.14.	TSN resources are specifically provided to enable schools to provide appropriate support to disadvantaged and underachieving pupils so that they can achieve their full potential. In striving towards this goal, TSN resources are used in a variety of ways by schools in accordance with their own identified priorities, enabling them to be responsive to the needs of pupils, parents, families and the wider community. 

5.15.	An online TSN Planner has been developed to help schools capture a range of information about the use and impact of TSN funding which will assist schools in planning their teaching and learning for the year ahead as well as helping to promote and disseminate good practice.

Boards of Governors are encouraged to take an interest in this area, to ask questions about how these resources are being used and to ask school principals for evidence as the effectiveness of the use of these resources. 

The TSN planner must be completed in full by every school by 30 June each year. When completed DE/EA will have access to all forms through the online planner app. Schools may wish to keep record of their own plans for their own records

5.16.	Inspection evidence from schools here, and wider research, shows that disadvantage is not an insurmountable obstacle and nor should it be an excuse for underachievement.  Schools can, and do, make a difference through promoting high aspirations of achievement and demonstrating effectively the characteristics of good schooling (identified as child-centred provision, effective leadership, high quality teaching and learning, and effective links with the community).  These are central to the Department’s policy approach and are features which need to become successfully embedded in all schools to enable every young person to fulfil their potential.

	
The Role of the Board of Governors

5.17.	Under Articles 17 and 18 of the Education and Libraries (NI) Order 2003, Boards of Governors are subject to statutory duties to safeguard and promote the welfare of registered pupils and to protect pupils from abuse, whether at school or elsewhere and review these measures from time to time. A further obligation is to prepare a written statement of such measures and to ensure that copies of the statement are available for inspection at the school.  

5.18.	The self-evaluation proforma contained in  Safeguarding guidance and proforma - Nursery, Primary, Post-primary, Special Education schools and EOTAS centres (ETI) is designed to help schools to review and quality assure the extent to which they  comply with child protection /safeguarding  requirements and how arrangements reflect best practice in all aspects of safeguarding children and young people.  

	Sections 8 -10 of the pro-forma seeks confirmation of:

· “There is an ethos and culture of inclusion and respect in the school/centre for all pupils, irrespective of race, religion/belief, political views, gender, gender identity (e.g., transgender) and sexual orientation (LGBTQ+), *EOTAS pupils and Children Looked After.

· “The school plans actively to identify and support the emotional health and wellbeing needs of the pupils and staff in line with the DE Emotional Health and Wellbeing Framework”.

· “Does your preventative curriculum address in age-appropriate ways, healthy and respectful relationships, including respectful language, behaviours and consent?”

5.19.	The Inspection and Self-evaluation Framework (ISEF) is a resource to support governors in their on-going process of self-evaluation and to provide transparency in the inspection process by the publication of key indicators of effective practice.  The resource can be found in the DE website under Effective Practice and Self-Evaluation: Questions for Governance. 

5.20.	The Board of Governors should take an active role regarding the issue of regular pupil attendance during the school year. They should understand and support schools in undertaking pro-active measures to ensure that the importance of regular pupil attendance is understood by everyone. The following policy links may be useful:

· Circular 2021/16 - Attendance guidance and absence recording by schools Department of Education (education-ni.gov.uk)
· The Challenge of Improving Pupil Attendance at School - Case Studies paper - November 2018 | Department of Education (education-ni.gov.uk)
· Miss school, miss out | nidirect

5.21.	The Education Authority’s Equality and Diversity Policy – For Schools can help schools to demonstrate that they have an ethos and culture of inclusion for pupils.
Uniforms 

5.22.	The Department of Education Circular 2011/04 sets out that ‘schools should ensure that their school uniform policy is ‘fair and reasonable, in practical and financial terms, and should have regard to their duties under relevant equality and other legislation’. When reviewing uniform policy, it is recommended that schools consult widely and consider the effect the proposed policy might have on the various groups in the school. 

Once the uniform policy has been agreed, schools are required to consider carefully any request for an exception to be made for any individual pupil on the grounds of religion, race or a medical condition. 

It is recommended that schools adopt a flexible approach to meet the needs of a pupil who may need adjustments due to religion, ethnic background or gender status.
Promoting the Use of the School in the Community 
		
5.23.	The Board of Governors has a role in promoting the use of the school in the local community.  Schools are increasingly taking on a greater leadership role in the communities that they serve.  Schools are an ideal resource to lead communities to improve good relations issues. The following link may be useful: Community use of school premises | Department of Education (education-ni.gov.uk)


EA Equality & Diversity Unit 

5.24.	The EA Equality & Diversity Unit is responsible for facilitating equality, diversity, good relations and human rights within the EA. The Unit provides high quality bespoke Equality and Human Rights advice and training to support EA in delivering better educational outcomes for Northern Ireland’s children and young people. The Unit also develop and lead on best practice diversity initiatives across EA. 
Other Guidance/Resources

· Disability Discrimination: Code of Practice for Schools (ECNI. 2006)

· Guidance for Schools, EOTAS Centres, and Youth Service on supporting Transgender Young People (EA. 2019)

· The Human Rights Act 1998  - Article 2 of the First Protocol: Right to education

· Children's Human Rights  (nidirect)

· Children’s Rights and Educational Policy in Northern Ireland: Implementation of the UNCRC (Research and Information Service. 2021)
